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Abstract

	 This study’s primary goal is to comprehend 
the value of life skills education for young people. 
Over the past ten years, India’s education sector has 
experienced phenomenal growth in terms of both 
student enrollment and college enrollment. The current 
study makes an effort to identify the Life Skills that 
are most important for helping our children close 
the gaps left by our educational system. The study 
aims to identify the main issues that students face in 
their education and the approaches that can be used 
to address those issues. The study will draw from a 
number of additional “Life Skills” publications from 
different publishers. A qualitative study on the “The 
Value Of Life Skills Education For Youth” will be 
carried out in the aforementioned setting. Since this is 
a non-empirical study, the information gathered from 
numerous publications written by different authors 
and made available through different channels will 
be analysed. The reference section will include the 
aforementioned references. The analysis’s hypothesis is 
that implementing a life skills programme for youth in 
colleges and schools will lessen the issues that young 
minds face.	

Keywords: Instruction In Life Skills, Development of 
Youth, Empowering Young People, Essential Life Skills, 
Comprehensive Instruction.
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Introduction

	 At a time of swift technology development, 
globalisation, and shifting socioeconomic environments, the 
conventional educational paradigm is evolving to include a 
wider range of abilities than only academic knowledge. There 
is growing agreement that life skills education is essential to 
the holistic development of today’s youth, given the variety 
of obstacles they face. Life skills are a collection of social, 
emotional, and cognitive abilities that are becoming more and 
more recognised as necessary for surviving in the complex 
modern world. This introduction explores the reasoning 
behind the demand for a paradigm change in education, 
emphasising the vital need of giving young people the tools 
they need to succeed in their academic endeavours as well as 
in their personal and social lives. This study intends to shed 
light on the transformative potential of life skills education 
and the compelling reasons for its incorporation into the 
educational fabric as we investigate the importance of such 
education for young people.

	 In order to make wise decisions, solve issues, think 
critically and creatively, communicate effectively, form 
wholesome relationships, empathise with others, and deal 
with managing their lives in a healthy and productive 
way, people need life skills, which include psychosocial 
competencies and interpersonal skills. In essence, there are 
two categories of skills: “social skills” refer to interpersonal 
skills, while “thinking skills” are those that deal with thinking. 
Though social skills encompass interpersonal abilities and are 
not always dependent on logical reasoning, thinking skills 
are related to reaction on a personal level. The acquisition 
of aggressive conduct and skillful negotiation requires the 
combination of these two kinds of abilities. “Emotional” 
refers to the ability to persuade people to agree with one’s 
viewpoint in addition to making logical conclusions. It’s 
crucial to first come to terms with oneself in order to do 
that. Self-management, then, is a crucial ability that involves 
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controlling one’s feelings, emotions, stress, and resistance to 
peer and familial pressure.

Significant of the study

	 An additional all-encompassing approach to education 
benefits from an understanding of how life skills education 
affects young people. This study examines the vital role life 
skills play in fostering emotional intelligence, critical thinking, 
and adaptability—qualities necessary for comprehensive 
personal development—beyond academic accomplishment.
Examining the relationship between academic achievement 
and life skills education can shed light on the ways in which 
these competencies enhance learning results. For educational 
institutions, policymakers, and teachers looking for practical 
ways to improve students’ overall performance in the 
classroom, this information is essential.This study examines 
how life skills can support emotional resilience and overall 
wellbeing in young people, as mental health disorders are 
becoming more prevalent in this demographic. Having an 
understanding of the relationship between mental health 
and life skills education gives stakeholders the means to 
create a welcoming learning environment. The capacity to 
deal with uncertainty and difficulties is essential in a world 
that is changing quickly. This study examines how life skills 
education helps young people become more adaptive and 
resilient by preparing them for future social, professional, and 
personal obstacles. Analysing how life skills education affects 
society provides insight into the ways in which people who 
possess these abilities benefit their societies. This information 
is essential for encouraging youth civic engagement and a 
sense of social responsibility. This study aims to better align 
educational policies, curriculum development, and teaching 
methodologies with the diverse needs of today’s youth by 
highlighting the importance of life skills education. This will 
ultimately help to cultivate citizens who are well-rounded, 
empowered, and socially responsible.
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Research question

1) How much does the inclusion of life skills education in 
official school curricula affect young people’s cognitive 
development and academic achievement?

2) What are the long-term consequences on teenagers’ overall 
psychological resilience of life skills education, and how does 
it help them improve their emotional intelligence and mental 
health?

3) How do decision-making and problem-solving processes 
get influenced by the life skills one acquires during 
adolescence, and how does this affect the growth of critical 
thinking abilities?

4) How can life skills education help young people become 
more adaptive, creative, and innovative in the workplace, 
and what part does it play in preparing them for the ever-
changing demands of the labour market?

5) What impact does an individual’s socioeconomic 
background have on the accessibility and effectiveness of life 
skills education, and what initiatives may be implemented to 
promote equitable access for various young populations?

Objective of this study

	 Of course! The following are the particular goals 
associated with the subject of “The Value of Life Skills 
Education for Youth”:

1) Assess how well life skills education is incorporated into 
youth extracurricular activities and official courses.

2) Examine how life skills education helps teenagers develop 
emotional intelligence.

3) Examine the ways in which life skills education aids in the 
formation of sound decision-making techniques in practical 
settings.
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4) Applying life skills education, determine how well-pre-
pared young people are for the demands of the contempo-
rary labor market.

5) Examine how socioeconomic factors affect the effectiveness 
and accessibility of life skills education.

Adolescence years

	 Although adolescence is sometimes characterised 
as a turbulent time, if given the right space and support 
through handholding and educated engagement, teenagers 
may contribute greatly to society. Teenagers are a nation’s 
most productive force because they are full of life, energy, 
and optimism. They also have a great desire to explore and 
improve the world. Early adolescence is defined by the WHO 
as a stage of life characterised by unique characteristics as 
well as an age range of 10 to 14 years. These characteristics 
include quick changes and developments in the physical, 
psychological, cognitive, and behavioural domains, as well 
as the impulse to experimentation, reaching sexual maturity, 
creating an adult identity, and leaving the socioeconomic 
from reliance to a certain degree of independence.

	 Teenagers need a seamless and uncomplicated 
transition from childhood to adulthood in order to function 
as dynamic productive forces. However, it is a reality that 
most teenagers lack the necessary drive and supervision to 
make the most of their potential and are instead involved 
in unproductive activities. These high-risk activities have 
a significant impact on society, thus early and efficient 
initiatives that help young adolescents are needed.In this 
regard, life skills education is essential in raising people’s 
awareness and offering them support and direction. It gives 
individuals the capacity to make better decisions, skills that 
support mental health, and the ability to deal with life’s 
challenges. Adolescents who receive life skills education will 
be able to resolve conflicts and understand their rights, as 
well as grow in confidence and self-worth and learn how to 
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take responsibility for their own actions as well as those of 
others and the community at large.

The WHO lists ten fundamental life skills

i)Self-awareness ii) Empathy iii) Critical thinking iv) Creative 
thinking v) Decision making vi) Problem Solvingvii) Effective 
communication viii) Interpersonal relationship ix) Coping 
with stress x) Coping with emotion

Life Skills are not necessary for who?

	 Life Skills are essential for everyone hoping to live a 
meaningful life. Since young people in this age group seem to 
be the most susceptible to behavior-related health problems, 
they are applicable to all children and adolescents. Therefore, 
rather than being a targeted intervention for individuals who 
are already at risk, life skills are necessary for the development 
of good health and well-being. Life skills are acquired as a 
result of a constructive processing of information, impressions, 
interactions, and experiences, both social and individual, that 
are a part of one’s everyday life and job, as well as the quick 
changes that occur in one’s life, according to Ouane (2002).

Life Skills Education

	 The Life Skills Programme can be created to be either 
a stand-alone course or integrated into other academic 
subjects. Any design that is implemented ought to provide 
a higher chance of success. Given the factors that influence 
a young person’s development, school education is crucial 
for the development of life skills in persons, particularly 
in the present, when traditional methods of imparting life 
skills are insufficient. The school is a suitable location for the 
introduction of Life Skills Education because:

1) It is one of the most significant organisations for a child’s 
socialisation; 

2) It has the potential to offer a wide range of experiences to 
them during their formative years;
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3) It maintains continuous communication with the commu-
nity and parents;

4) It has qualified teachers who can successfully instruct stu-
dents in the Life Skills programme and assist them in devel-
oping into more responsible, resilient, and healthy adults.

The following list includes some attributes of a classroom 
setting that enhance life skills education

1)Illustrations of circumstances and settings from actual life.

2) cooperation between academics, fields, and students.

3) The promotion of inquiry, discovery, and curiosity.

4) Accountability for educational opportunities.

5) Recognition of work rather than performance alone.

6) Prioritise the process over the final product or 
presentation.

	 Life skills education is centred on the teaching of 
general life skills and include the application of such skills to 
significant health and social issues in order to promote health. 
Health information and life skills training can be mixed, as 
can other strategies like programmes aimed at changing the 
social and environmental aspects that have an impact on 
young people’s development and health. What is known 
about how young people learn from their own experiences, 
from those around them, from seeing how others behave 
and what consequences result from behaviour, is built upon 
by the methods employed in life skills education. Bandura’s 
Social Learning Theory (1977) provides an explanation of 
this. According to the Social Learning Theory, learning is the 
active gathering, analysing, and organising of experiences.

	 Children actively participate in a dynamic teaching 
and learning process when receiving life skills education. 
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To encourage this active participation, several techniques 
are employed, such as brainstorming, role-playing, games, 
discussions, and working in small groups and couples. An 
instructor may begin a life skills session by asking the students 
about their opinions and background information regarding 
a specific circumstance in which a life skill might be applied. 
The kids might be asked to have more in-depth conversations 
about the topics brought up in pairs or small groups. After 
that, they might participate in brief role-playing exercises 
or other activities that let them practise the skills in various 
contexts. Practical application of skills is an essential part of 
life skills education. Lastly, in order to motivate the students 
to continue talking about and practicing the skills with their 
families and friends, the teacher will set homework.

Finding the Best Method for Teaching Life Skills

	 Teaching life skills to kids and teenagers serves a 
variety of purposes, such as preventing drug misuse and 
adolescent pregnancy, enhancing mental health, and fostering 
cooperative learning. Life skills are taught in curricula for 
adults, such as coping with emotions and pressures for 
those with mental health issues, problem solving and critical 
thinking for corporate managers, and communication and 
empathy skills for medical students and counsellors.

Considering the broad applicability of life skills, offering life 
skills instruction to all kids and teenagers in schools would 
be the best course of action. Teaching life skills facilitates 
the acquisition of skills that support mental health, positive 
interpersonal interactions, and healthy behaviour. It is best 
for this learning to take place early on, before unfavourable 
behavioural and social patterns have taken hold. The im-
plementation of life skills education in schools should be a 
top priority, even in nations where a sizable percentage of 
youngsters drop out of school. Education about life skills is 
extremely relevant to young people’s everyday requirements. 
The evidence suggests that when it is included in the curric-
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ulum, it helps to keep students from dropping out of school. 
Additionally, after developing and implementing a life skills 
programme for schools, experience gained in this area may 
be useful in developing and implementing programmes for 
other settings.

Updating Packages for Life Skills

	 The process of developing a life skills programme 
includes more than just designing and executing it. Securing 
long-term funding and resources for life skills education is 
crucial, as is including all possible agencies that might have 
an impact on the creation of life skills programmes from the 
outset. The success of the programme will largely depend on 
the availability of in-service training and efforts to incorporate 
training in participatory learning methods in teacher training 
colleges. The implementation of a life skills programme will 
necessitate the introduction of teaching methods that may 
be new to teachers. The school and education authorities 
will need to provide input for the introduction of life skills 
education, teacher preparation, and the creation of teaching 
manuals. They will also need to provide ongoing support for 
the teaching programmes after they are implemented.Given 
the enormous potential benefits of life skills education, this 
expenditure is justified.

	 In addition to the effect on children’s health, the school 
as an organisation might gain from this. Evaluations of life 
skills programmes, for instance, indicate that the techniques 
employed can enhance the rapport between teachers and 
students and that life skills instruction is linked to a decrease 
in the number of complaints of disruptive behaviour issues in 
the classroom. Additional benefits include increased school 
attendance, decreased bullying, fewer referrals to specialised 
support services, and enhanced parent-child bonds. A life skills 
course must demonstrate that it is worthy of the funds allotted 
to it. It is recommended that process and outcome evaluation 
studies be conducted, with the results disseminated to all 
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pertinent decision makers who may have an impact on the 
life skills program’s future. Programmes with a continuous 
evaluation component provide for flexibility in responding 
to shifting priorities and are more likely to be adjusted and 
sustained over time.

Life Skills Are Essential for Preparing Ready for a Better 
Future

	 Humans have limitless potential, which shows in 
our capacity to do extraordinary feats like groundbreaking 
scientific discoveries, admirable charitable endeavours, 
remarkable accomplishments in a variety of professions, and 
so forth. Psychologists think that everyone has the potential to 
succeed. Our ability to realise and utilise our potential is aided 
by life skills. Sometimes obstacles brought on by inadequate 
life skills prevent us from achieving our objectives and 
aspirations, even with our greatest intentions and willpower. 
Unquestionably, life skills are essential since they help us not 
only reach our full potential but also lead fulfilling lives.

	 The essential skills that help teenagers acquire the 
ability needed to deal with life’s realities are referred to as 
life skills education. People with life skills are able to change 
their behaviour, pick new things, and make wise selections. 
Children can learn how to respond appropriately to their 
health and well-being as well as how to gain a comprehensive 
awareness of the biological, psychological, and social variables 
that impact their development through life skills education. 
The purpose of the study is to evaluate the quality of life skill 
instruction among teenagers and identify the life skills that 
are most crucial for bridging academic gaps. The majority of 
teenagers (52%) have a mediocre degree of life skills. A well-
known study indicates that 22% have low life skills and 25.7% 
have high ones. Students who receive life skill education learn 
how to make thoughtful, rational decisions about their lives. 
It enhances a person’s capacity to fulfil social obligations 
and demands and supports them in navigating a range of 
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circumstances. Adolescents will benefit from training through 
life skills education in overcoming obstacles in life.

Conclusion

	 Thus, it is clear that more has to be done to support 
learners’ education in a more thorough way by giving 
them access to the appropriate life skills education content 
and utilising the most practical teaching techniques for the 
adolescent demographic. This may help the young minds of 
today behave in a way that satisfies societal expectations.In 
summary, the path to youth empowerment extends beyond 
the confines of conventional schooling. Comprehensive life 
skills education plays a role that is more and more crucial 
as we navigate a time of complexity and rapid change. The 
discussion’s observations highlight the all-encompassing 
influence that life skills have on young people. Education in 
life skills is not only an adjunct to academic knowledge; it is 
the foundation upon which people who are resilient, adaptive, 
and socially conscious are constructed.

	 Life skills education gives young people the abilities 
they need to succeed in the complex web of life, from devel-
oping critical thinking to building emotional intelligence, 
from accepting social responsibility to safely navigating the 
digital realm. We recognise that life skills education has the 
potential to create future leaders, inventors, and empathetic 
global citizens, and we support its inclusion in regular curric-
ulum. Its transforming power is demonstrated by the success, 
resiliency, and personal development tales that are motivated 
by life skills. It is an investment in the future of society as a 
whole as well as in the individual, helping to create a world 
in which young people are not only academically capable but 
also have the abilities to deal with the challenges of a connect-
ed world. We are planting the seeds for a future where obsta-
cles are overcome with inventiveness, hardships are handled 
with resiliency, and diversity is welcomed with empathy by 
raising a generation that is well-versed in life skills. Prioritis-



  58

Media, Gender and Society: Emerging Trends and Interpretations

ing and incorporating life skills education is crucial for ensur-
ing that young people are not just equipped for the future but 
also actively involved in creating a world that is more afflu-
ent, peaceful, and enlightened.

References

African Union (2006). Second decade of education for Africa 
(2006–2015). Plan of action. African Union: 

Addis Ababa. Beck, U. (1992). Risk society: Towards a new 
modernity. London: Sage. 

Beck, U., & Beck-Gernsheim, E. (2009). Global generations and 
the trap of methodological nationalism for a cosmopolitan turn 
in the sociology of youth and generation. European Sociological 
Review, 25(1), 25–36.

Delors, J., et al. (1996). Education: The treasure within. Paris: 
UNESCO.

Faure, E., Herrera, F., Kaddoura, A.-R., Lopes, H., Petrovsky, 
A. V., Rahnema, M., et al. (1972). Learning to be. The world of 
education today and tomorrow. Paris: Fayard/UNESCO. 

Giddens, A. (1991). Modernity and self-identity: Self and society 
in the late modern age. Cambridge: Polity. 

Hoppers, W. (2002). Reconstructing youth development: A 
Southern African perspective. Africa Insight, 32(1), 8–15.

IFC (International Finance Corporation) (2011). Education for 
employment: Realizing Arab youth potential. IFC: Washington 
D.C.

Kabeer, N. (2000). Social exclusion, poverty and discrimination. 
Towards an analytical framework. IDS Bulletin, 31(4), 83–97. 



 59

Media, Gender and Society: Emerging Trends and Interpretations

Kendall, N. (2008). Vulnerability in AIDS-affected states: 
Rethinking child rights, educational institutions and 
development paradigms. International Journal of Educational 
Development, 28(4), 365–383.

Lauder, H., Brown, P., Dillabough, J.-A., & Halsey, A. H. (2006). 
Education, globalization and social change. Oxford: Oxford 
University Press. 

Ouane, A. (2008). What stakes for the world forum on lifelong 
learning. 1st world forum on lifelong learning 28 and 29 October 
2008. Paris: UNESCO. Accessed May 8, 2014, from http://
www.wcfel. org/frenchbis/pdf/A%20Ouane%20texte%20%20
Anglais.pdf.

Perret-Clermont, A.-N. (2004). Thinking spaces of the young. In 
A.-N. Perret-Clermont, C. Pontecorvo, L. B. Resnick, T. Zittoun, 
& B. Burge (Eds.), Joining society: Social interaction and learning 
in adolescence and youth (pp. 3–10). Cambridge: Cambridge 
University Press.

Rychen, D. S. &Salganik, L. H. (2000). Definition and selection 
of key competencies. In Fourth General Assembly of the OECD 
Education Indicators Programme. The INES Compendium. 
Contributions from the INES networks and working groups (pp. 
61–73). Paris: OECD. 

Schleicher, A. (2007). Can competencies assessed by PISA be 
considered the fundamental school knowledge 15-year-olds 
should possess? Journal of Educational Change, 8(4), 349–357. 

Schleicher, A. (ed.). (2012). Preparing teachers and developing 
school leaders for the 21st century: Lessons from around the 
world. Background Report for the International Summit on the 
Teaching Profession. Paris: OECD. Accessed April 22, 2014, from 
http://www.oecd.org/site/eduistp2012/ 49850576.pdf. 

Sen, A. (1999). Development as freedom. Oxford: Oxford 
University Press. Tomasˇevski, K. (2003). Education denied. 
Costs and remedies. London: Zed Books.



  60

Media, Gender and Society: Emerging Trends and Interpretations

UN (United Nations) (2011). World population prospects: The 
2010 revision. Volume 1: Comprehensive tables. New York: UN.

UN (United Nations) (2013). A new global partnership: 
Eradicate poverty and transform economies through sustainable 
development. The report of the high-level panel of eminent 
persons on the post2015 agenda. New York: UN. 

UNESCO (United Nations Educational, Scientific and Cultural 
Organization) (2004a). Empowering youth through national 
policies. Paris: UNESCO. UNESCO (United Nations Educational, 
Scientific and Cultural Organization) (2004b). Education for All. 
The Quality Imperative. Education for All Global Monitoring 
Report 2005. Paris: UNESCO.

UNESCO (United Nations Educational, Scientific and Cultural 
Organization) (2012). Youth and Skills. Putting Education to 
Work. Education for All Global Monitoring Report 2012. Paris: 
UNESCO


